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Abstract 

English language learners (ELLs) tend to struggle in transitioning into colleges and universities 
due to their inadequate mastery of English. Most ELLs are encouraged to participate in remedial 
lessons that will help them in comprehending the English language. However, the absence of 
culturally-inclusive teaching approaches has undermined the ability of ELLs to get higher 
grades. The literature review has also justified how culturally inclusive pedagogic strategies 
should be a priority in the academic context. Based on the lack of cultural awareness, this paper 
suggests a workshop for the teachers for the remedial classes, which are meant for ELLs 
transitioning into universities and colleges. The workshop has detailed tasks and activities that 
the teachers will undertake to comprehend the essence of culturally inclusive pedagogy. The 
implementation of these changes will transform how the teachers interact with ELLs and help 
them to achieve higher learning outcomes. 

Keywords: English language learners (ELLs), culturally inclusive pedagogy, remedial 


lessons, teachers, curriculum, workshop 
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Chapter 1. Introduction 


Introduction to the Thesis 

This chapter presents an orientation to the thesis, documenting its background, problem 
statement, purpose, objectives, and significance. Notably, English language learners (ELLs) 
often encounter considerable educational difficulties. Most of them come from immigrant 
populations that lack college preparation. Colleges require ELL learners to complete remedial 
coursework (Bergey et al., 2018). In particular, most universities and colleges offer remedial 
classes to help develop their language reading proficiency. However, many ELLs fail to exit the 
remedial classes and do not move into credit-bearing courses (Rodriguez et al., 2019). The 
dilemma has been consistent across diverse ELL communities. The curricula used in remediation 
classes have consistently presented dynamic strategies that do not have context and fail to build 
upon knowledge for the ELL learners. These phenomena highlight the need for further 
exploration in this inquiry. The next chapter, i.e., the literature review section, presents a 
comprehensive review of ELLs, acquisition of academic reading, and the theory of knowledge 
funds concerning ELLs. In addition, the third chapter, i.e., the methodology, describes the 


qualitative procedures involved in data gathering and analysis and all the ethical considerations. 


Background of Thesis 
Contreras and Fujimoto (2019) note that many students from immigrant and urban 
populations often enter college unprepared for the challenges faced within the academic 


environment. This situation results in poor performance of ELL students during their entrance 


assessment. As such, most admission requirements in colleges demand that ELL learners be 
enrolled in remedial classes to help in advancing the necessary skills that help them cope with 
the difficulties encountered while learning within a college environment. The majority of these 
learners attend community colleges and are often enrolled in diverse remedial classes. Yet, 
despite continued attendance, few learners come out of remediation with proper credit. 

There are different developmental reading courses that train learners on reading strategies 
done naturally by their typical reading counterparts, such as using contexts to realize vocabulary 
and support their skills in recognizing words (Sun and Yin, 2022). Additionally, these 
remediation programs are supposed to advance their skills in critical thinking that help in making 
inferences for diverse written textual material and synthesizing material before making and 
forming vital judgments. However, the current trends in both graduation and retention rates for 
ELL students in remedial programs are dismal and highlight a growing predicament. In 
particular, as it stands, remedial instructions only focus on decontextualized and discrete skills, 
which might fail to prepare students for math, writing, and reading assignments they encounter in 
their credit courses for their general education and majors. Moreover, more developmental 
classes have been categorized and fail to provide instructional differentiation to support 
differences among ESL or ELL students. 

Research by Newkirk-Turner and Johnson (2018) showcases that a cultural curriculum 
can help stimulate and motivate learning. However, the extent to which such a culturally relevant 
curriculum differentiates the ELL experiences in the classroom is yet to be fully explored in 
research. Therefore, this thesis describes the experience of a culturally relevant curriculum for 
academic reading ELL students. The conceptual framework for the thesis is Moll's fund of 


knowledge, which will help assess how knowledge and strengths of cultural diversity are 


embedded into instructions to enhance the learning experience. That said, the researcher uses 
evidence-based literature to describe the tenets of an efficacious curriculum based on a course 
syllabus with varying instructional materials to meet the cultural needs of a diverse ELL 
population. The outcome of the thesis features a higher education initiative to incorporate 


learners' familial and cultural strengths into the classroom context. 


Problem Statement 

While ELL students are required to complete remedial college coursework that helps 
develop their proficiency in academic reading, there is a disproportionate number of students 
who will fail to graduate from these programs. In the meantime, there are few conversations 
around culturally relevant academic literature to support the developmental needs in reading for 
ELL students. Although there is in-depth literature examining bilingual and ELL students on 
their acquisition of academic reading skills at secondary and elementary levels, this topic needs 
to be expanded for ELLs at the college level. Perhaps, the research limitations stem from a high 
number of ELLs populating remediation courses. Illuminating this topic is crucial to developing 
evidence-based research and figuring out how to effectively provide instructions on academic 
reading for ELLs in higher education contexts. Thus, this thesis will provide educators with 
alternative practices in pedagogy for teaching cultural diversity-based curricula. More 
importantly, the provided insights are imperative in teaching ELL students about reading 
approaches founded on cultural-based viewpoints and perspectives. Overall, such a culturally 
relevant style in pedagogy will help in guiding the learners' worldview. Hence, obtained from the 
students’ fund of knowledge, the curriculum includes language application within immediate 


ELL communities. 


Purpose of the Thesis 

Given the aforementioned problem statement, this thesis aims to identify a curriculum for 
newcomers to English language teaching based on cultural diversity. Through various case 
studies, the researcher identifies diverse culturally relevant experiences that need to be included 
in the curriculum when teaching ELL students. Besides, the analysis provides new sentiments 
that will help educators facilitate instructions to ensure academic reading success amongst ELL 
students. Furthermore, the thesis informs the curriculum development for higher education by 
providing a more profound comprehension of English reading acquisition among readers. 
Consequently, such information helps develop new pedagogical practices to guide the 


development of curricula for remediation initiatives that serve ELL communities. 


Significance of the Thesis 

As previously noted, ELL learners fail to thrive in different reading initiatives meant for 
academic development within the college environment. In the meantime, remediation classes for 
academic reading involve strategies, approaches, and skills that are not in context and fail to 
build on the learner's strengths. These programs have failed to consider the funds of knowledge 
amongst ELL students. Analyzing and introducing a culturally relevant curriculum provides 
valuable insights into the phenomena under study despite limited resources. Besides, offering 
different viewpoints relating to the experiences of ELL students complements their experiences 
within the classroom environment. The outcomes favor reading skills amongst heterogeneous 


student populations with different culturally diverse experiences. 


Also, continued skilled examination of the variables helps inform the development of 
college and higher education curricula. It leads to a far more in-depth comprehension of the 
phenomenon of academic reading amongst ELL students. Furthermore, it helps remodel 
remediation initiatives that serve the ELL community more efficaciously. Again, through 
examining culturally relevant attributes in curriculum development, supported by the funds of 
knowledge and identity conceptual frameworks, alternative pedagogy strategies can be 
developed. In the end, effective reading initiatives improve learning outcomes and ultimately 


college success, eventually enhancing the life quality amongst the ELL communities. 


Chapter 2: Literature Review 


Most learners from immigrant and urban communities often enter the college 
environment while unprepared, which results in poor performances when assessed (Gupta, 
2019). Consequently, Valadez et al. (2021) note that most learners are mandated by the college 
admission requirements to be enrolled in remedial classes to obtain support that advances their 
reading skills to meet the challenges they face within a college curriculum. Through 
developmental teaching courses, they learn reading strategies used by typical readers, and they 
can recognize words. In recent research that examines the challenges of reading across different 
content areas, Neugebauer and Gilmour (2020) noted that such skills in literacy instruction 
encourage reading across the institutional curriculum and improve performance in various areas 
of content, such as math and technology. By analyzing how ELL college students employ 
language in communicating, Neugebauer and Gilmour (2020) and Valadez et al. (2021) believed 
that meaningful behavioral patterns emerge that affect the acquisition of academic English. 
Many factors relating to first and second language exposure offer powerful effects on 
developmental instruction. 

Therefore, this chapter discusses recent measures and reviews the most appropriate 
strategies in traditional instruction used in scaffolding academic English. It documents the 
connection between the student's prior knowledge and experiences in life and reading instruction. 
This chapter also examines basic interpersonal communicative skills (BICS) introduced by Jim 
Cummins (1979) and how it relates to evaluations based on previous achievements. According to 


Cummins (1979), BICS denotes different language attributes, such as fluency and phonology, 


used by students in everyday communications and conversations. On the other hand, cognitive 
academic language proficiency (CALP) will denote vocabulary knowledge, academic literacy, 
and the possibility for growth in different linguistic areas from continued education (Cummins, 
1979). Gu (2018) and Sarkar et al. (2020) note that the association between CALP and BICS 
often clouds the reality of readiness for academic instructions. The primary objective of this 
literature review is to change social conditions, shape public policies, and public opinion in 
augmenting the quality of life and education of ELL students, generating social change. The 
project's foundation is based on searching through, reviewing, and collecting learning theories. 
Vygotsky's (1962) theory on developmental learning concerns a theoretical foundation for the 
research alongside the funds of knowledge conceptual framework (Moll, 2013). However, a 


Vygotskian model that encompasses a socio-cultural approach is more suitable. 


Conceptual Framework 

As suggested by Esteban-Guitart and Moll (2014), this study assessed the funds of 
identity concept and the aspects of the funds of knowledge theory as theoretical frameworks. 
Notably, the funds of knowledge evolved to form the funds of identity and denote the learning 
gained by students from their cultural backgrounds and family setups outside the context of the 
classroom environment (Moll et al., 1992). The worldview that the education obtained by 
students from various lived experiences is helpful in the community and at school, and how this 
knowledge is often transferred to the teacher is referred to as the funds of knowledge (Roe, 
2019). Through funds of knowledge conceptual framework, teachers and administrators can 
design curricula intricately derived from socio-cultural linguistics and encompass the challenges 


relating to the learners’ strengths (Roe, 2019). In most cases, it is possible for educators to 


leverage the strengths from learners’ funds of identity in offsetting the deficits in their academic 
journeys through building a curriculum that is defined by themes that draw upon such strengths 
or data obtained in the community or home of the ELL learners. In their research, Roe (2019) 
noted that cultural variations between students and teachers also impact learning, and educators 
can be supported by the funds of knowledge theoretical framework in learning about the interests 
and strengths of the student. 

More importantly, lesson and curriculum planning need the collection of baseline data 
that examines the academic skills and prior learning of the student. Daniel and Burgin (2019) 
noted that multiple curriculum plans depend on learning contexts that include demographic 
discovery for all learners, such as the disabled, staffing needs, and technology. However, Daniel 
and Burgin (2019) believe that most curricula do not capture the rich equity brought into the 
class by diverse students. Still, Moll et al., (1992) believed that the funds of identity learning 
contexts are crucial to informing pedagogy and are a motivation for students to learn. Moreover, 
Moll et al. (1992) stated that the funds of identity and knowledge have not been extensively 
reviewed on how they associate with remedial or academic reading within a college 
environment. In particular, Roe (2019) noted that most college environments support deficits 
through out-of-context vocabulary instructions and reading strategies, which is disadvantageous 
for learners with limited CALP and might entirely depend on their BICS to learn, such as ELL 
students. 

Students' reliance on their BICS aligns with the use and adoption of the social strengths 
in scaffold for learning, thereby relating to this research. Currently, the existing reading 
instruction has failed to recognize ELL students’ culturally relevant instruction and their funds of 


identity (McCain & Farnsworth, 2018). Overall, the funds of knowledge conceptual framework 


play an integral role for educators by helping them comprehend family values, priorities, and 
student motivation and how this impacts student socialization (McCain & Farnsworth, 2018). In 
the end, the implementation of funds of knowledge into the curriculum of college ELL learners 
will help in tailoring remediation practices that will advance the acquisition of academic reading 


and student engagement and ultimately improve college success (McCain & Farnsworth, 2018). 


Brief History of English Language Learning 

During the First and Second World Wars, English language learning was immersed into 
different curricula to ensure that immigrants were assimilated into American culture (Fouka, 
2020). At the time, immigrant learners attending the U.S. were included in mainstream lessons 
while the government intended to implement English language curriculum learning and 
acquisition programs. Vygotsky and Cole (2018) suggest that the developing cognition of a 
student on characterizing their thoughts is a socially constructed facet and supported by adults, 
parents, and teachers in their environment. Fouka (2020) noted that these world occurrences 
inspired the instruction of the English language, and the influx of refugees from the Cuban space 
fostered the introduction of bilingual education. Ultimately, Fouka (2020) states that diverse 
educational reforms and changes emphasized bilingual education through the appropriation of 
more funds for ELL students, and with time, bilingual education started becoming a little bit 
more prestigious. 

Advancement in technologies and globalization has seen increased adoption of 
bilingualism internationally (Fouka, 2019). However, there is a considerable disparity in 
differences between pedagogies in the U.S. and other migrant nations (Fouka, 2019). In a study 


examining the practices and principles of teaching the English language to ELL learners 
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conducted by Gupta (2019), it was apparent that integrating pedagogy positively correlated with 
learners’ success. In as much as contemporary curricula in the U.S. have strived to have 
efficacious pedagogy, ethnic and racial diversity hinders the ability of the nation to embrace 
different multi-cultural identities, resulting in looking down upon the very substance provided by 
various cultures. By avoiding including cultural multiplicity, Kayumova and Buxton (2021) 
argued that the ethnic and racial divide only widens, impeding exemplary pedagogies and 
instituted impaired implications on multiple curricula. Educators that do not share the same 
background as their students are advised by Kayumova and Buxton (2021) to explore the 
community in which their students reside to help garner further insights and explore cultural 
knowledge. 

Globalization has been at the heart of multi-cultural and multilingual movements that 
support the development of individual identity (Villegas et al., 2018). Thus, culturally relevant 
integration endorses the development of BICS while nurturing CALP. While sharing these 
sentiments, Villegas et al. (2018) reviewed empirical literature that examined the preparation of 
future mainstream English teachers when instructing ELL learners and noted that students 
appearing acculturated is not an assurance that they have well-developed academic skills. While 
existing instruction might not support CALP, globalization has positively impacted the 
educational journey of migrants living in a new land. The crisis between different migrants and 
their white counterparts continues to widen, especially for college students (Snyder & Varghese, 
2019). For instance, the Latino culture advocates for values, it is oriented on family traditions, 
and advocates for temporal self-awareness, whereas the American culture, focuses more on a 
competitive and individual milieu (Snyder & Varghese, 2019). As such, the different values and 


orientations might be misinterpreted by educationists as students from the Latino community are 
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unmotivated to excel within the class environment based on how academics are less prioritized 
compared to concerns affecting the family (Snyder & Varghese, 2019). 

Conversely, the tenets of western psychology underpin the American pedagogy, making 
it necessary to define theoretical propositions that influence how educational philosophies and 
American curricula are developed (Snyder & Varghese, 2019). According to Snyder and 
Varghese (2019), the focal dynamic of psychology in the west is grounded on ego and self- 
esteem. Due to the emphasis placed on self, a competitive and individual orientation, American 
value systems and cultures might contradict other communities. To showcase this perspective, 
Snyder and Varghese (2019) highlighted that the American culture is known to emphasize the 
aspects of competition and personal success. Such prominence has been emphasized by students 
and teachers in the American culture. However, such persuasion to education is different from 
that of other communities, widening the divide between multi-cultural students and American 


educationists (Snyder & Varghese, 2019). 


Pedagogy for ELL Learners 

Reading is a complicated synthesis of different skills, and readers are expected to identify 
and develop the relationship between symbols and sounds (Castles et al., 2018). In that case, 
phonology denotes the study of the relationship between symbols and sound that establish any 
language system. In a study that examines the impact of English language proficiency on the 
skills of phonological awareness amongst students, Thompson (2022) postulated that students 
have the capacity to master phonology, decode, and fluently read through sentences of the 
content while they have limited comprehension of the study material. Again, Thompson (2022) 


asserted that learners with a lower level of reading exhibit limited word recognition skills and 
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vocabulary. Through receiving instructions or natural means, students often learn to employ 
contextual analysis to define different vocabularies (Newkirk-Turner & Johnson, 2018). In 
particular, vocabulary acquisition is a vital facet needed to build their reading ability and 
improve their scores (Newkirk-Turner & Johnson, 2018). Again, morphemic awareness is 
indispensable for their comprehension of reading material. Varatharajoo et al. (2018) suggested 
that all learners must attain morphemic awareness to realize success in different areas of reading. 
According to insights provided by Newkirk-Turner and Johnson (2018) and Varatharajoo et al. 
(2018), reading remediation curricula refer to the collected compartmentalization of unrelated 
strategies and skills, which might be inefficient in supporting the ELL student's academic 
English attainment or offering personalized support for their education plans. 

Currently, the contemporary practices in pedagogy for ELL students encompass 
fundamental academic skills instituted through thematic units. In fact, more educationists employ 
collaborative teaching strategies that are expected to help engage the students via interactions 
(Cho et al., 2019). Despite the institution of such pedagogical practices, the transition of ELL 
learners from writing and reading in their native languages at an individual level is slow-paced 
(Cho et al., 2019). While sharing similar sentiments, Honigsfeld and Dove (2019) asserted that 
the scaffolding and modeling of diverse instructional strategies that have often been used for 
regular instructions in English education classes are failing to instruct ELL students. In fact, self- 
regulated learning could be limited due to imperfect experiences amongst teachers, limited or 
lack of parental involvement, limited funding, and an absence of strategic English instruction. 
Overall, the lack of educational training for proper pedagogy for teachers engaged in English-as- 
a-second language (ESL) or ELL classes might result in negative attitudes from diverse students 


within the classroom context (Cho et al., 2019). That said, Cho et al. (2019) suggest that there is 
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a need for ESL and ELL teachers to employ the best possible practices that ensure they have 


sober perceptions of various cultural groups. 


Reading Practices for ELL Learners 

A variety of pedagogical practices are employed by elementary institutions teaching ESL 
or ELL classes on instruction for English reading (Hafner, 2019). Emergent bi-literacy is a term 
assigned to ELL students in childhood as they develop literacy and language skills (Noguer6n- 
Liu, 2020). In most cases, students learn to speak and listen before they can read. Having 
academic conversations helps to foster the development of oral language, which supports the 
acquisition of literary skills amongst these students (Hafner, 2019). Conventionally, starting 
reading needs discrete skills, such as punctuation, the configuration of words, reading 
orientation, and explicit instructions to ensure that learners are introduced to early literacy 
concepts for specific recognition of sight words, decoding, phonics, and phonemic awareness 
(Hafner, 2019). Remarkably, Varatharajoo et al. (2018) noted that both bilingual and 
monolingual emergent students in reading comprehension learned reading outside of their 
conventional classrooms. 

Oral language forms a foundation for the child's early literacy. Parents have a role to play 
in their child's language development (Hafner, 2019). They are expected to read aloud to their 
children and continue this practice after their infants learn to read (Hafner, 2019). The research 
evidence presented by Honigsfeld and Dove (2019) suggested that reading aloud to ELL children 
and providing them with access to books correlates with higher scores in reading comprehension. 
Therefore, the partnership between the school and the home needs to be supported. Lotherington 


et al. (2019) noted that through linguistic bridging, parents and close family members could help 
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improve the reading skills of children and can sustain cultural pedagogical practices that help in 
building English learning alongside different cultural beliefs and parental knowledge. The home- 
parental relationship is vital since there is low interest in bi-literacy programs amongst 
educationists (Hafner, 2019). Thus, this connection will help teachers learn different social 
constructs about the students that will help them understand support provided to academic 
learning outside the learning or school environment at different institutional levels (Hafner, 
2019; Lotherington et al., 2019). 

While a considerable body of research examines how ELL students reassign literacy and 
linguistic skills from native languages into academic English learned outside the home within the 
school environment, such findings are yet to be realized at the secondary level (Li et al., 2018). 
Notably, the National Center for Education Evaluation (NCEE) provides educational support 
through various platforms to augment learning patterns (Li et al., 2018). Thus, the NCEE helps 
in mainstreaming scaffolding instructions into regular educational contexts, and ELL students 
have been able to receive grade-level content alongside their monolingual peers. Through 
research provided by Cho et al. (2019), Honigsfeld and Dove (2019), and Lotherington et al. 
(2019), it is apparent that academic reading instructions have been consistent with best practices 
for ELL students. Again, moving from a self-contained bilingual classroom has evolved into a 
more inclusive concept. With that in mind, ESL or ELL students spend more time in regular 
education than their monolingual peers (Li et al., 2018). While this mode of instruction has been 
effective at providing proper pedagogy, it fails to consider the psychological or socio-cultural 
constructs that have often been impeded in planning lessons for instructional support. In the end, 
having a more comprehensive model for ELL instructions will better serve these students (Cho et 


al., 2019; Honigsfeld and Dove, 2019; Lotherington et al., 2019; Li et al., 2018). 
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Initiatives for Success in College 

Whenever different learners do not meet the requirements to be admitted to college, some 
institutions often provide college admission contingent once they take remedial classes. In their 
research, Comeau-Kirschner and Shahar (2019) noted that the objective of developmental 
remediation is to address different academic deficiencies amongst ESL or ELL students. 
Remediation follows the patterns of Vygotsky's theory, i.e., the zone of proximal development 
(ZPD) (Alonzo, 2021). Alonzo (2021) examined the lived experience of pre-school teachers 
through a phenomenological study and believed that ZPD intentionally directs educationists 
(regarded as more advanced mentors) to employ test-generated data in identifying learners’ skills 
that must be developed through scaffolding instructions. Likewise, Comeau-Kirschner and 
Shahar (2019) believed that developmental courses for college help provide support to 
disadvantaged learners towards attaining the necessary success in credit-bearing courses. 
Through instituting supportive environments at school, educationists can foster student retention 
and engagement for ESL and ELL learners from minority communities (Alonzo, 2021; Comeau- 
Kirschner and Shahar, 2019). 

Despite that, higher education remediation classes denote a broken system since they are 
built upon assumptions that students attending these classes are inferior and less proficient than 
their monolingual counterparts (Comeau-Kirschner and Shahar, 2019).). In a report for the 
American Institutes for Research, Bergey et al. (2018) examined the outcomes of remedial 
courses for college students. Bergey et al. (2018) realized that although no student showed 
adverse outcomes from the remediation experiences, they did not deliver positive outcomes. As 


such, Bergey et al. (2018) noted that remediation classes have minimal positive results when 
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compared to developmental instructions. That said, Lewis and Brown (2021) argued that 
remediation denotes a policy instituted to lower the standards of college entrance for students 
who have less proficiency. Historically, Lewis and Brown (2021) noted that there had been 
limitations in research on remediation programs due to lacking funding. Thus, remediation 
programs continue to bear the negative stigma and are associated with unsuccessful results for 
the involved students. 

From the reviewed research, it is evident that to address poor performance metrics in 
academics, student motivation needs to be considered. Certain behaviors amongst learners arise 
from the self-determination perspective. Maarouf (2019) notes that motivation is key to 
academic performance. To motivate ELL students, educationists can coach, instruct them and 
offer solutions to challenges that interfere with their motivation (Maarouf, 2019). Thus, there is a 
need for administrators, academic support personnel, and educators to collaborate and adopt 
programs that motivate students extrinsically or intrinsically (Maarouf, 2019). Maarouf (2019) 
suggested that educators could also prevent exerting high pressure through achievement 
standards. Notably, parents can be included as part of the panel to comprehend how they can 
motivate their children within the home environment. Maarouf (2019) believed that students try 
to achieve impossible and unattainable objectives, and when they fall short, it depresses their 
learning cycles. As such, it is imperative to empower them by offering dynamic educational 
challenges to help them develop a robust sense of self-efficacy (Maarouf, 2019). In a recent 
study examining teaching approaches to ELL students within the typical classroom context, 
Ferlazzo and Sypnieski (2018) noted that such a shift in instructions will help generate positive 
learning patterns that spur self-motivation to ensure ELL or ESL students are successful. Overall, 


self-determination is a powerful tool for such motivation to work. 
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The Language Gap 

Bilingual students assimilate the learning of a second language and develop suitable 
BICS skills to gain English fluency (Zhang, 2022). BICS provides ELL students with the 
necessary means through which they can communicate in various social contexts. Despite that, 
Zhang (2022) notes that educators might assume that students with BCIS have mastery of the 
English language. On the other hand, Zhang (2022) noted that CALP is expected to relay 
knowledge of higher-order content. In this case, CALP is strengthened through various 
experiences within learning contexts (Zhang, 2022). However, if not adequately supported 
through being exposed to multiple learning experiences, it could wane (Zhang, 2022). Teachers 
must recognize the differences between BICS and CALP to develop efficacious pedagogical 
practices by differentiating instructions for all ELL students. 

Gu (2018) noted that pedagogical programs for ELL students augment the aspects of less 
proficiency in CALP and provide support to those deficiencies as witnessed in diverse TESOL, 
ESL, and bilingual initiatives. In contrast, other researchers, such as Nyoni (2018), noted that 
academic languages should not be relayed as disciplines due to the lack of standards and the 
complexities of the language across academia. Instead, Nyoni (2018) suggested that a universal 
model should be adopted to teach English and language proficiency. Consequently, to research 
literacy instruction, there is a need for educationists to consider three different academic English 
dimensions such as the psychological or socio-cultural realm, cognitive perspectives, and 
linguistic attributes (Gu, 2018; Nyoni, 2018). Overall, through this framework, the English 
language can be administered in such a way that supports academic languages for purposes of 


content instruction. 
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The Learner's Identity 

The funds of identity and the funds of knowledge focus on identity acquisition for ELL 
students (Moll et al., 1992). Various theories attempt to define the nature of human identity. For 
instance, the reinforcement theory and different behavioral principles influence pedagogy when 
providing direct instructions. The models of behavioral learning include observational learning, 
attention, retention, reproduction, self-regulation, and motivation (Chen et al., 2021). The 
behavioral approach to learning needs to be supported by multiple other facets (Chen et al., 
2021). Principles tied to behaviorism guide systematic instructions and help to break down tasks. 
Still, Chen et al. (2021) note that behaviorism fails to address different social learning dynamics 
with classroom instructions. Chen et al. (2021) suggest that Vygotsky's theory could help address 
behavioral changes through trainer-teacher modeling that fosters adequate mastery of content. In 
the end, students will have improved self-efficacy when they attain particular tasks. Overall, 
available research supports the social aspects of learning and behavioral changes as the pathway 
to efficacious education, which raises the need to explore the necessary social changes through 


reformation and shifts in the education sector. 


Summary 

Overall, ELL learners often need developmental classes for reading to help them obtain 
different literacy skills to meet the challenges they face within the college curriculum. Although 
there is academic support and remediation, most learners fail to graduate. In particular, some 
ELL students have been educated from kindergarten to high school in America but are still 


considered English-language learners. That said, educators must rethink programs applied in 
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remedial reading and learning and develop necessary curricula that could engage them, building 
on their strengths while avoiding their weaknesses. This literature review discussed the 
traditional models of instructions for ELL learners and demonstrated progressing curricula that 
incorporated their funds of knowledge. Thus, this review of literature is guided by the belief that 
there is a better way to serve ELL students, which suggests the need to preserve quality 
pedagogy and institute more efficacious curricula that will engage learner's motivation, activate 


learning, and ensure a foundation for productive partnerships in education are created. 


Chapter Three: Methodology 


This chapter explores the design for the workshop that educates teachers and students on 
the need for an inclusive curriculum. For this reason, this chapter looks at the key themes, which 
should be a part of the workshop. Clearly, there is a need to explore how these themes inform 
teachers of the right guidelines that they should undertake in the process of nurturing a sense of 
inclusion. Additionally, the chapter specifies the appropriate way to eliminate various 
components that do not promote a sense of multiculturalism in the learning context. The thematic 
analysis of this chapter outlines how the workshop is structured in order to address all the key 


cultural issues in a comprehensive approach. 


Theme 1: Integration of Respect into the Learning Activities 

The remedial classes for ELL learners are characterized by diverse cultural groups from 
around the world. As such, it can be challenging for teachers to acknowledge all these different 
groups and incorporate their preferences into the lesson plans and other pedagogic practices. 
However, such barriers should not contribute to the lack of consideration for the cultural 
identities that each learner seems to maintain. For this reason, the concept of respect should be a 
priority in encouraging teachers to engage with ELL learners on a personal level in order to 
comprehend their cultural values and expectations in the academic setting. 

The most essential component of multiculturalism is respect for different cultural 
practices. Similarly, the presence of compassion, dignity, equality, and democracy in a 


multicultural learning environment should be a priority (Levey, 2018). This consideration gives 
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the ELL learners an opportunity to feel that the diverse community appreciates their presence. 
Based on these insights, it is clear that the workshop will help teachers understand how historical 
injustices have undermined the capacity of curriculums to incorporate the preferences of students 
from ethnic and racial minorities into classroom activities. Therefore, teachers should take the 
initiative to transform such concerns by creating culturally-inclusive curriculums that are in line 
with different preferences or values. The presence of these insights in the workshop offers 
crucial pedagogic strategies that teachers need to utilize in making students have an in-depth 


understanding of the cultural issues that should be a priority in diverse classrooms. 


Theme 2: Funds of Knowledge 

Furthermore, the consideration of the funds of knowledge gives students adequate 
competency to explore and attain different academic objectives (Llopart et al., 2018). More 
specifically, in Llopart et al., 2018, funds of knowledge refer to “historically accumulated and 
culturally developed bodies of knowledge and skills essential for household or individual 
functioning and well-being” (p.2). Teachers who have a vast understanding of their students’ 
funds of knowledge have the capacity to create a more inclusive learning environment. It is 
necessary for teachers to make extra effort to comprehend what their students appreciate. An in- 
depth analysis of their households, personal lives, and academic expectations can illustrate 
crucial insights. Additionally, teachers can utilize numerous examples from pop culture to offer 
relatable content. 

At times, complex academic content can make it hard for students to comprehend key 
learning outcomes in an easier approach. Therefore, teachers have to simplify the content by 


finding examples that portray cultural relevance in diverse classrooms. For this reason, teachers 
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need to have a detailed understanding of funds of knowledge and how it can enhance their 

pedagogic strategies. The workshop addresses these issues by helping teachers understand how 
they can incorporate funds of knowledge into their respective pedagogic mechanisms. The vast 
awareness will contribute to more objective teaching strategies that are necessary for nurturing 


the involvement of students. 


Theme 3: Inquiring into Practice 

In the process of integrating cultural values and preferences in the academic context, 
ethnographical and anthropological procedures will be equally useful to the teachers and other 
stakeholders. At this point, teachers need to comprehend specific values and preferences that 
students might have. Hence, teachers will initiate research activities that can guide them in 
exploring different cultures in an approach that unearths key components that are necessary for 
the improvement of the pedagogic strategies. Teachers can even ask students to undertake 
different forms of classroom-based research that explore the expectations of each student in the 
academic context. For instance, they can outline their preferences in the remedial classes and the 
specific cultural issues that the teachers should address. 

In this regard, teachers will create individualized learning profiles for each student in the 
remedial classes. The approach focuses on the need to portray representation with regard to 
authors who have talked about different cultural issues from the student’s racial or ethnic groups. 
The presence of relatable content will encourage students to open up and reveal other 
components that the teachers should address in order to enhance their involvement. The 
workshop explores different approaches of inquiry that teachers can utilize to make their 


students’ learning experiences more interesting. Teachers will understand simple ways of 
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engaging with the students in order to understand their preferences and cultural values. Clearly, 
such activities can be quite time-consuming and undermine the likelihood of handling other key 
academic requirements. Hence, the workshop will specify different ways of involving the 

students in the inquiry in order to make the learning activities more interesting and engaging for 


all the participants. 


Theme 4: Variety of Educational Experience 

Most remedial classes are based on the traditional teaching approaches that look at 
students as passive participants. Based on the existing cultural barriers, ELL learners will equally 
struggle to fit into a classroom that does not consider their involvement. Hence, the introduction 
of a variety of educational experiences will play a crucial role in nurturing the active 
participation of students in the remedial classes. Teachers can explore different activities or 
hobbies that the students have exhibited. From that point, they can find ways of making the 
lesson plans more interesting and engaging for the students. For instance, extensive use of 
examples or case studies from pop culture can make students participate in classroom activities 
more extensively. They can offer suggestions, criticize certain ideologies, and provide their 
opinions on specific assumptions. In this regard, the active participation of all students will be 
influential in making the learning process more interesting. Therefore, the workshop will suggest 
different educational experiences that the students need to accomplish key learning objectives. 
The involvement of the students will play a crucial role in ensuring that everyone participates in 
the activities that are necessary for accomplishing different tasks or assignments in the remedial 


classes. 
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Chapter 4: Workshop on Culturally Responsive Pedagogy for Teachers of Remedial 


Classes for ESL Learners Transitioning into Universities and Colleges 


Objectives 


Create a favorable perspective for culturally inclusive pedagogy. 


Enhance cultural awareness. 


Establish an in-depth awareness of pedagogy and its connection to students. 


Create an understanding of culturally inclusive pedagogy and its influence on 


students. 


Assess and determine personal instructional and behavioral practices, which will 


enhance the provision of culturally inclusive pedagogy to students. 


Schedule 


Session 


Objective 


One 


Create a favorable perspective for culturally inclusive pedagogy. 


Two 


Create a favorable perspective for culturally inclusive pedagogy. 


Three 


Enhance cultural awareness. 


Four 


Establish an in-depth awareness of pedagogy and its connection to 
students. 


Five 


Create an understanding of culturally inclusive pedagogy and its 
influence on students. 


Six 


Assess and determine personal instructional and behavioral practices, 
which will enhance the provision culturally inclusive pedagogy to students. 


Session One 


Objective. 


Create a favorable perspective for culturally inclusive pedagogy. 


Interventions. 
Help the teachers comprehend their individual biases in classrooms. 
Assess how individual biases tend to undermine the approach that teachers will use in 


teaching their students. 


Process. 

Detailed instructions that reveal how to conduct a Reflective Dialog - play the two 
educational videos and assess the discussion prompts to comprehend the context (see 
Appendix, Slide #1). 

Explore the father-Son Activity with the help of the existing discussion prompts. 
Conduct a review of two articles — categorize the audience into two groups 

o Each member of the audience should read the article. 

o Create a list with the key argument & supporting evidence. 

o Skim through those insights and present them to the group leader. 

o All the members should then make an effort to discuss the article. 
Post-Intervention Task - Reflective Journal — 

o Provide a reflective illustration of different circumstances where you exhibited bias 


(see Appendix, Slide #2). 
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o How did you feel when you realized that you were biased in your actions? 
o What are some of the corrective behavioral changes that you have initiated in 
response to your biased judgment and actions? 


o Are there additional steps that you will initiate to address the bias? 


Resources. 
e Reflective Dialog Videos — Two educational videos — Bias 
o 12 Cognitive Biased Explained — How to Think Better and More Logically Removing 
Bias - https://www.youtube.com/watch?v=wEwGBIr_RIw 
o Are You Biased? I Am - https://www.youtube.com/watch?v=Bq_xYSOZrgU 
e Articles 
o Unconscious Bias Training That Works 


o The Problem with Implicit Bias Training 


Session Two 
Objective. 


e Create a favorable perspective for culturally inclusive pedagogy. 


Interventions. 

e Explore different instances of systemic racism in the academic context - policies, 
activities, routines. 

e Illustrate how systemic discriminatory tendencies might influence students and families 


from ethnic minority groups. 
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Process. 


Instructions for Reflective Dialog - play the various educational videos and explore each 


discussion prompt to assess those issues in a detailed and objective manner. 


O 


Read (Want to Support Black Students? Invest in Black Teachers & For Better 
Student Outcomes, Hire More Black Teachers). 

Prompt - The evidence and arguments in the two articles are insightful (see Appendix, 
Slide #3). Why do Black students who interact with Black teachers exhibit a higher 
level of academic performance? What are some of the structural changes that we can 


undertake to correct such issues? 


Article Review — Three groups 


O 


Read the two articles (5 Institutional Constraints: Beyond Bias and Barriers & Why 
Shouldn’t the Curriculum be ‘Eurocentric.’). 

Reassess main argument and explore some of the detailed concepts, which are in 
response to the discussion prompts (see Appendix, Slide #4). 

Discuss the articles with the other members of the group. 

Initiate an in-depth analysis and critique group discussion, which touches on the two 


articles. 


Reflective journal prompts. 


What are some of the systemically-inappropriate practices or even laws that you 


identified in the state, school, or district? 


O 


Why has the educational system condoned such unfair policies? 
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o What are some of the changes that will contribute to the transformation of the 
situation? 

e What are some of the practices and policies that you should introduce in order to create a 
curriculum, which is in line with the students’ cultural norms, cultural heritage, or even 
cultural relevance? 

o Why is it crucial and a priority for you to initiate such inclusive measures? 

Resources. 

e Reflective Dialog Videos 
o Illustration of Systemic Racism - https://www.youtube.com/watch?v=DBxfnXql00o0 

V Prompt — Can you share your insights or awareness of “redlining”? What are 
the discrepancies that you have noticed with regard to school funding 
policies? Can you illustrate other common tendencies that have contributed to 
inequity in schools? 

o Recruiting Black Male Teachers Isn’t the Problem - 
https://www.profoundgentlemen.org/recruiting-black-male-teachers-isnt-the-problem- 
retaining-them-is/ 

V Prompt — What are the reasons for the large exodus of black male teachers 
from the teaching field? 

V What are some of the systematic changes that might reduce such incidences? 

V How do white teachers feel about the existence of structural biases? 

o Abolitionist Teaching - https://www.youtube.com/watch?v=tkZqPMzgvzg, 
https://www.youtube.com/watch?v=1I3wJ7pJUjg. 


e Article Review 
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o 5 Institutional Constraints: Beyond Bias and Barriers. 


o Why Shouldn’t the Curriculum be ‘Eurocentric?’ 


Session Three 


Objective. 


e Enhance cultural awareness. 


Interventions. 

e Provide an in-depth awareness of the essence of enhancing one's cultural 
competence/intelligence. 

e Assess different credible resources or evidence-based strategies that are meant to improve 
cultural awareness. 

e Identify and initiate in-depth analysis of two practices for improving cultural awareness. 
o Integrate them onto your schedule/lesson plans. 
Process. 

e “Stop the Violence” by KRS ONE and “Tribes at War” by Nas ft Damian Marley (see 
Appendix, Slide #5). 

e Explore all the key issues that are necessary for assessing the cultural concept. 

e Illustrate and comprehend the essence of cultural awareness. 

e View “Hip-Hop in the Classroom” — Christopher Britton 
https://www. youtube.com/watch?v=aXnXPtDeDdc 


o Prompt — What is hip hop? 
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o Assess the role of Hip-Hop in the learning context? Why? How? Why is Hip hop 
largely associated with a higher level of academic performance? 

Brainstorm — Outline different mechanisms to improve cultural awareness. 

Review “Five Ways to Be More Culturally Aware” and Read “Hip-Hop Gave Me 

Purpose — Now It Helps My Students Find Their Voices.” 

“T’m Not Racist” Music Video — Joyner Lucas (see Appendix, Slide #6). 

o Prompt- Explore the level of creativity that artists usually utilize in making 
judgments on how to create their artworks and come up with the final pieces from the 
drafts. Are you always ready to engage in activities that might be out of your comfort 
zone? What circumstances are more likely to trigger your involvement in such 


instances? 


Reflective journal prompts. 

Initiate a detailed reflection of your cultural experience. 

o Did you intentionally move out of the comfort zone? 

o How can you describe the uniqueness of the experience in comparison to your typical 
cultural setting? 

o Do you believe that this experience has enhanced your holistic cultural awareness? 

o Are there some assumptions that you had created about the experience before you 
attended that specific event? Do you think that your perspective has transformed due 


to your actual experience? 
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Resources. 

e View “Hip-Hop in the Classroom” — Christopher Britton 
https://www.youtube.com/watch?v=aXnXPtDeDdc 

e “Stop the Violence” by KRS One; https://www.youtube.com/watch?v=3yo0B3kn1 YI 

e “Tribes at War” by Nas ft Damian Marley; 
https://www.youtube.com/watch?v=ubssDHIGi6g 

e Five Ways to Be More Culturally Aware; 
https://www.mentalhealthfirstaid.org/2019/07/five-ways-to-be-more-culturally-aware/ 

e Hip-Hop Gave Me Purpose — Now It Helps My Students Find Their Voices 
https://www.edsurge.com/news/2019-04-16-hip-hop-gave-me-purpose-now-it-helps-my- 


students-find-their-voice 


Session Four 


Objective. 


e Establish an in-depth awareness of pedagogy and its connection to students. 


Interventions. 

e Portray a vast understanding of how individual ideological beliefs that are associated with 
a learning theory might influence their perspective of pedagogy. 

e Demonstrate an understanding of the specific comprehensive value that tends to arise 


from the application of the non-traditional pedagogy. 
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Process. 
e Learning Objectives 
e Explore how the interventions connect to the main objective. 
e Activator - View “Bored Kids in the Classroom” (see Appendix, Slide #7). 

o Prompt — Have you experienced this as a student? As a teacher? Why does this 
happen? 

e View - “The 5 Principles of Highly Effective Teachers: Pierre Pirard.” 

o Prompt- Of the 5 principles, which specific principle seems to correlate with your 
pedagogy practice? — What does that portray about your competence? What are some 
of the changes that you might consider? Which specific aspects of your pedagogy 
practice do you want to retain? Why? 

e View “The Five Learning Theories” and “Authentic Literacy Pedagogy: An Overview” 

o Prompt (see Appendix, Slide #8) — Which of these 5 learning theories in the video 
seem to be in line with your pedagogical practices? Which specific theory do you 
want to retain and integrate into your pedagogical practice? How does authentic 
literacy pedagogy relate to your pedagogical practices? Have authentic literacy 
pedagogy shown the urge to restructure your current pedagogical insights? 

e Read — “What is Teaching: An Art of Science?? 

o Debate — Engage in a debate that looks at whether teaching seems to be a result of art 
of science. 

V Five members of the audience will choose — Teaching as an Art. 


V Five members of the audience will choose — Teaching as a Science. 
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V The two sides will exhibit critical thinking and active listening in the debate. 


Reflective journal prompts. 

Based on understanding of pedagogy: 

o How does learning theories influence your pedagogical practices? 

o Similarly, how do your individual and cultural beliefs impact your pedagogy? 

o What are the specific issues in your pedagogical practices that you are willing to 
change in order to exhibit equitable learning opportunities for a diverse classroom? 


o What changes should you implement to facilitate the shift in your current pedagogy? 


Resources. 

Bored Kids in the Classroom “Anyone? Anyone?” Ferris Bueller’s Day Off; 
https://www.youtube.com/watch?v=Yk3-Vb7CH-o 

The 5 Principles of Highly Effective Teachers: Pierre Pirard; 
https://www.youtube.com/watch?v=_jdTtnWMLVM 

The Five Learning Theories; https://www.youtube.com/watch?v=sAxAegfVd00. 
Authentic Literacy Pedagogy: An Overview; 
https://www.youtube.com/watch?v=vT9psWTGXwY 


Article — What is Teaching: An Art of Science? 
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Session Five 


Objective. 


e Create an understanding of culturally inclusive pedagogy and its influence on students. 


Interventions. 

e Acknowledge and appreciate the key elements of culturally inclusive pedagogy as 
equally essential in the process of enhancing student success. 

e Integrate one’s awareness and understand of the culturally inclusive pedagogy 
components into one’s lesson plans and instructions in the inclusive pedagogical 


initiatives. 


Process. 

e Outline learning objectives & Reveal how the interventions will contribute to the 
comprehensive process. 

e Compare learning objectives to the other colleagues. 

e Activator — Hand out the handouts/templates with the culturally inclusive pedagogy 
Triangle (see Appendix, Slide #9). 
o Prompt — What is the meaning of the main elements of culturally inclusive pedagogy? 

Which of the elements have been quite prevalent in our process of creating culturally 


inclusive pedagogy? 
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e View “Cultural Pedagogy: Educational Equality for Our Youth — Isael Torres (see 

Appendix, Slide #10). 

o Pause and Prompt — Student’s Academic Achievement 
V “Ina learning environment, the presence of a vast variety of high-quality 

educational experiences will foster active participation since students will have an 
opportunity to share their life, literacy, and language, too. For this reason, 
educators need to come up with initiatives to enhance the effectiveness of such 
initiatives. A classroom that prioritizes some of these key elements will have an 
opportunity to work toward creating a more inclusive learning environment. More 
importantly, educational stakeholders should make an effort to integrate high- 
quality and critical educational experiences into the academic space and 
curriculum in order to portray a sense of consistency in the language and cultural 
identities. Similarly, students will get an opportunity to enhance their awareness 
of various perspectives of language and literacies. In this regard, the curricula 
experiences will provide an opportunity for students to seek a sense of 
empowerment, and nurture their voice and cultural identities in the learning 
space.” 

o Prompt — What are the factors that usually undermine this approach of student 
learning? What are some of the measures that you will implement in order to prevent 
such barriers? What changes should be implemented to ensure that this type of 
learning is fully integrated into your classroom? 


o Pause and Prompt — Cultural Competence 


36 


V “Tn most instances, students usually have accumulated vast amounts of cultural 
insights that are evident in their households and communities. Hence, it is evident 
that the students do not arrive in the classroom with a lack of cultural knowledge. 
Instead, they usually have a diverse level of cultural experiences and language 
awareness. Teachers will help students understand the need for the curriculum to 
consider their interests and establish a culturally-inclusive classroom. The ability 
to integrate these key insights into the learning environment will give all students 
an opportunity to attain higher academic scores. Clearly, students will get an 
opportunity to benefit from relatable pedagogic mechanisms that are in line with 
their individual learning preferences.” 

o Prompt- Do you believe that you are prepared to assist students in improving their 
awareness and knowledge of their individual cultural groups? If not, what are the reasons 
for the lack of preparedness? If yes, what are the measures that will enhance your ability 
to appreciate and integrate into the mainstream culture? 

o Pause and Prompt — Socio-Political Awareness 

V What is it? — “Teachers who rely on an ethnographical and anthropological 
teaching perspective are more likely to portray social responsiveness in their 
teaching approaches. Therefore, teachers who explore and utilize these tools will 
have the capacity to create a culturally inclusive classroom. For instance, they will 
know the appropriate way to assess their students and determine appropriate 
initiatives of engagement to contribute to other long-term changes. A sense of 
inclusivity will give ESL students an opportunity to engage with the content in a 


more productive way that can result in positive outcomes. They will know the 
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appropriate way to explore different concepts and translate issues that they do not 
understand. The ability to consult and undertake vast research will empower 
everyone and provide an opportunity to make informed decisions. For this reason, 
the ability to learn and understand students in the learning environment will 
contribute to other positive outcomes. In this case, the utilization of classroom- 
based research will allow teachers to explore their students and create 
individualized profiles that have compiled their respective learning needs. The 
presence of complex profiles of the students and the rich cultures will contribute 
to effective pedagogic methodologies, which have created suitable values for the 
curriculum. In order to achieve such expectations, teachers will have to establish 
new lenses of interrogating and working with students to understand the influence 
of the teaching activities.” 

e Prompt (see Appendix, Slide #11) — In the process of teaching different subjects, are 
there specific issues that you tend to prioritize. Why is it crucial to equally integrate 
socio-political awareness into your pedagogical strategies? Do you feel pressured to 
ignore the socio-political awareness in order to meet the existing academic standards? 

e Engage in the Post Session Journal Reflective Task. 


e Play- I Have a Dream, speech by Martin Luther King, Jr. 


Reflective journal prompts. 
e Integrate multiple cross-cultural texts, which are a part of the popular culture, into the 


content that is necessary for teaching various literacy lessons. Do you think that the new 
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curriculum is very unique from or depicts vast similarities to the existing literacy 
curricula? 

Prepare a list of various interesting tasks that the students always love to undertake when 
they are in the classroom. Initiate a criticism that explores why students believe that these 
activities were a bit interesting and develop even compile the meanings that the students 
associated with the new learning experiences. 

Ask teachers to record their experiences with new immigrant students and develop a 
feasible literacy curriculum, which accommodates their preferences, interests, and 
learning styles. Besides, suggest the role that their parents will play in facilitating their 


academic success. 


Resources. 

Culturally inclusive pedagogy Triangle — handout that each member of the audience will 
receive. 

Cultural Pedagogy: Educational Equality for Our Youth — Isael Torres 
https://www.youtube.com/watch?v=AbmyxZaBnhl 

I Have a Dream, speech by Martin Luther King, Jr. 


https://www.youtube.com/watch?v=smEqnnklfYs. 
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Session Six 


Objective. 
e Assess and determine personal instructional and behavioral practices, which will enhance 


the provision culturally inclusive pedagogy to students. 


Interventions. 

e Based on first element of culturally inclusive pedagogy (Student’s Academic 
Achievement), provide an in-depth illustration on how to trigger student’s “critical 
thinking” rather than engaging in rote regurgitation of content, look at the learners as 
“producers of knowledge”, and strive to undertake the of a decision-maker, facilitator, 
and curriculum-planner as the teacher. 

e Based on second element of culturally inclusive pedagogy (Cultural Competence), 
establish a strategy fosters the student’s ability in comprehending their own culture and 
then explore how the awareness of ways in which different practices have been 
manifested in the mainstream culture. 

e Based on third element of culturally inclusive pedagogy (Socio-Political Awareness), 
create a unit of instruction that integrates the awareness of the students’ understanding of 
the “greater good” that also captures real-life examples way beyond the four walls of the 


learning context. 
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Process. 

Outline learning objectives & Reveal how the interventions will contribute to the 
comprehensive process (see Appendix, Slide #12). 

Work with the other colleagues in reassessing culturally inclusive pedagogy. 

Present your perspective to culturally inclusive pedagogy to colleagues and allow them to 
offer their critique. 

Fill the post-workshop survey. 


Hand out Certificates and Gifts. 


Resources. 


Post-workshop survey (see Appendix, Slide #13). 


Chapter Five: Reflection 


This chapter offers a detailed reflection of the insights that have emerged from the 
extensive analysis of the key activities. The reflection is necessary for capturing some of the 
crucial concepts and lessons that emerged from the research process. The lessons reveal how it is 
necessary to incorporate multiculturalism into the learning environment. The absence of cultural 
inclusivity in the pedagogic strategies has contributed to academic exclusion since ELL learners 
are struggling to find relatable content. Therefore, the reflective insights of the research, 
preparation of the chapters, and creation of the product pinpoints various concepts that teachers 
need to embrace. 

In this case, I have learned about various challenges that ELL learners face when they 
transition into different higher-educational courses. More specifically, higher educational 
institutions have established remedial classes that can assist ELL learners in enhancing their 
proficiency in the English language. However, these remedial classes have failed to 
accommodate different cultural values and preferences in this population. For instance, 
throughout the research, I have noticed how some canonical texts tend to place more emphasis 
on the cultural values and practices that are prominent in the majority of cultural groups. As 
such, the justification of these practices in the canonical texts can make some ELL learners hate 
and despise their cultural values. Based on these concerns, it is evident that eliminating such 
canonical texts from the resources of the remedial classes will give the ELL learners an 
opportunity to fully participate in the classroom activities. Instead, educators need to give 


authors, from ethnic minority groups, a voice in the classroom. These initiatives will help ELL 
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learners to relate to the content in the classroom. The ELL students will have the adequate 
background knowledge to participate in different classroom activities and reveal their insights 
into how to handle different issues. Apart from that, the research process and the literature 
review pinpointed a more standardized approach to getting credible findings from peer-reviewed 
studies. The knowledge was sufficient in justifying that ELL learners in remedial classes tend to 
struggle in understanding the content and instructions, which are based on mainstream cultural 
practices. Through the extensive analysis of other studies, it was evident that ELL learners were 
hoping that teachers can consider the issue of inclusivity in classroom activities. 

More importantly, the workshop is meant to help educators to integrated different cultural 
values and preferences into the remedial classes for ELL learners who are about to start different 
higher-educational programs. For this reason, I hope that teachers in the remedial classes will 
accommodate the students’ preferences and values in order to foster a more engaging and 
inclusive classroom for ELL learners. Similarly, the workshop will help ELL learners and 
educators become aware of the presence of older and difficult texts that are more likely to 
undermine a sense of inclusivity. Hence, teachers should be aware of these limitations and make 
an effort to exclude such examples from their respective lesson plans and classroom activities. 
Besides, ELL learners should understand that the removal or revision of older and difficult texts 
is a gradual process that will take a significant time. However, they should be aware of the 
historical context that had led to such misconceptions. Regardless of these concerns, ELL 
learners should understand that teachers in the contemporary learning context have made an 
effort to improve such circumstances by ensuring that students can access a more inclusive 
learning environment. More importantly, the presence of relatable content will give ELL students 


an opportunity to have a feeling of inclusion. In the workshop, I will mention the use of authors 
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from ethnic minority groups and different learning materials from pop culture. Based on these 
strategies, ELL learners will have an opportunity to exhibit their awareness of different concepts 
in their surroundings. 

Apart from that, I would hope to see educators use my product to understand how 
different cultural beliefs and values might act as barriers to the delivery of knowledge in a 
diverse classroom. For instance, in the workshop, I specify how it is necessary for teachers to 
embrace a multicultural perspective in order to nurture inclusion in the classroom and pedagogic 
activities. It is essential to note that most of the mainstream English language texts have placed 
more emphasis on the majority of cultural practices. Based on these circumstances, it can be 
difficult for ELL students to relate to a significant part of the content, which is included in the 
curriculum. As such, I hope that my product will be used to correct most of these mistakes by 
ensuring that ELL learners get more inclusive classes. I want the workshops to be used in 
eliminating misconceptions and stereotypes that the majority cultural groups have always 
perpetuated against ethnic minority students. They should understand that such assumptions are 
more likely to undermine the well-being and self-esteem of ELL learners. Given the prevalence 
of these concerns, the implementation of culturally-inclusive remedial lessons since they are only 
meant to facilitate the transition of ELL learners from high school to universities and colleges. A 
more welcoming environment will help students from ethnic minority groups to appreciate the 
favorable learning context and even work toward attaining higher academic objectives. 

Furthermore, I would like future research to be conducted on the effectiveness of the 
pedagogic and classroom activities that were outlined in the workshop. Some of these 
recommendations are based on the specific barriers that ELL students might encounter in 


remedial classes. As a result, further work is necessary for pinpointing and suggesting other 
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feasible evidence-based practices that can help teachers establish more inclusive classes for ELL 
learners. The presence of inclusion in the learning context is necessary for eliminating other 
archaic perspectives of ethnic minority groups. For instance, additional research will pinpoint 
evidence-based pedagogic strategies to reduce neocolonial epistemologies in the curriculum. 
Instead, further research should suggest ways of integrating multiculturalism in the remedial 
classes in order to give ELL learners a voice. Besides, additional research will pinpoint feasible 
ways of transforming the school culture in order to create a favorable learning environment. 
These initiatives are necessary for ensuring that ELL learners access a supportive learning 
environment. At times, teachers and other students might exhibit practices that seem to nurture 
prejudice and stereotypical misconceptions. Instead, a school with students and educators who 


have adequate cultural competence will contribute to a safer learning environment for students. 


Summary 


The thesis has presented useful insights into the challenges that ELL learners tend to 
experience during a transition from high school to universities and colleges. The fact that the 
ELL learners do not have vast competence in the English language usually requires their 
involvement in remedial classes. However, the remedial classes have portrayed a lack of cultural 
inclusivity in the pedagogical strategies that the instructors tend to use. For this reason, most 
ELL learners have been unable to accomplish higher academic expectations in these remedial 
classes. Based on these concerns, there is a need to explore different initiatives that can be 
helpful to ELL learners. 

The literature review has identified culturally-inclusive pedagogic strategies as 
appropriate ways of helping ELL learners attain higher academic accomplishments. The vast 
scholarly findings have justified the effectiveness of the culturally-inclusive pedagogy that 
strives to integrate relatable content. As such, the approach is crucial in prioritizing the cultural 
values and preferences of the students. In this regard, students will participate actively in the 
different aspects of the lessons and make an effort to fully understand all the key issues. 

More importantly, the workshop for the teachers of remedial classes, for ELL learners 
transitioning to higher educational institutions, has identified attainable tasks that they should 
always prioritize. The workshop is based on the lack of awareness among teachers who interact 
with ELL learners. Therefore, it has been categorized into six sessions that explore different 
objectives. Besides, teachers will undertake different predetermined activities as well as review 


educational videos and articles that pinpoint the essence of culturally-inclusive pedagogy. After 
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the completion of the workshop, teachers of remedial classes will have an in-depth understanding 


of cultural inclusivity in the academic context. 


Appendix 


Session One 


o Objective 
v Create a favorable perspective for culturally inclusive pedagogy. 
o Process 
A Play the two educational videos (12 Cognitive Biased Explained — How to 
think Better and More Logically Removing Bias & Are You Biased? | Am) and 
assess the discussion prompts to comprehend the context. 
v Explore the Father-Son Activity with the help of the existing discussion 
prompts. 
v Conduct a review of two articles (Unconscious Bias Training That Works & 
The Problem with Implicit Bias Training). 
v Categorize the audience into two groups and facilitate discussions. 


Session One Cont’d 


o Post-Intervention Task 

v Provide a reflective illustration of different circumstances where 
you exhibited bias. 

v How did you feel when you realized that you were biased in 
your actions? 

v What are some of the corrective behavioral changes that you 
have initiated in response to your biased judgement and 
actions? 

v Are their additional steps that you will initiate to address the 
bias? 
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Session Two 


o Objective 
v Create a favorable perspective for culturally inclusive pedagogy. 
o -Process 
v Play the educational videos and explore discussion prompts to assess 
those issues objectively. 
v Read (Want to Support Black Students? Invest in Black Teachers & 
For Better Student Outcomes, Hire More Black Teachers). 
v Prompt - Why do Black students who interact with Black teachers 
exhibit a higher level of academic performance? What are some of 
the structural changes that we can undertake to correct such issues? 


Session Two Cont’d 


o Article Review — Three groups 
v Read the two articles (5 Institutional Constraints: Beyond Bias 
and Barriers & Why Shouldn’t the Curriculum be ‘Eurocentric.’). 
v Reassess main argument and explore the concepts. 
v Discuss the articles with the other members of the group. 
v Initiate an in-depth analysis and critique group discussion. 


on T 


Session Three 


o Objective 


yY Enhance cultural awareness. 


o Process 


vV “Stop the Violence” by KRS ONE and “Tribes at War” by Nas ft 
Damian Marley. 

v Illustrate the role of cultural awareness. 

v View “Hip-Hop in the Classroom” — Christopher Britton. 

¥ Prompt — What is hip hop? 

v Assess the role of Hip hop in higher level of academic 
performance? 


Session Three Cont’d 


v Outline key strategies that enhance cultural awareness. 

v Review “Five Ways to Be More Culturally Aware” and Read “Hip- 
Hop Gave Me Purpose — Now It Helps My Students Find Their 
Voices.” 

v “I’m Not Racist” Music Video — Joyner Lucas 

e Prompt — Explore the level of creativity that artists usually 
utilize in making judgments on how to create their artworks 
and come up with the final pieces from the drafts. 
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Session Four 


o Objective 
v Establish an in-depth awareness of pedagogy and its connection to 
students. 
o Process 
Y Activator — View “Bored Kids in the Classroom.” 
v Prompt — Have you experienced this as a student? As a teacher? Why 
does this happen? 
v Prompt — Of the 5 principles, which specific principle seems to correlate 
with your pedagogy practice? — What does that portray about your 
competence? 


Session Four Cont’d 


v View “The Five Learning Theories” and “Authentic Literacy Pedagogy: 
An Overview.” 

v Prompt Which specific theory do you want to retain and integrate 
into your pedagogical practice? Have authentic literacy pedagogy 
shown the urge to restructure your current pedagogical insights? 

v Read — “What is Teaching: An Art of Science?” Then, initiate a debate: 

e Five members of the audience will choose — Teaching as an Art. 
e Five members of the audience will choose — Teaching as a Science. 


TA 


Session Five 


o Objective 
v Create an understanding of culturally inclusive pedagogy and its 
influence on students. 
o Process 
v Activator — Hand out the handouts/templates with the culturally 
inclusive pedagogy Triangle. 
v Prompt — What is the meaning of the main elements of 
culturally inclusive pedagogy? Which of the elements have been 
quite prevalent in our process of creating culturally inclusive 


pedagogy? 


Session Five Cont’d 


v Cultural Competence. 

e Prompt — Are you prepared to assist students in improving 
their awareness and knowledge of their individual cultural 
groups? What are the measures that will enhance your 
ability to appreciate the mainstream culture? 

v Socio-Political Awareness. 

e Prompt — Why is it crucial to equally integrate socio-political 
awareness into your pedagogical strategies? Do you feel 
pressured to ignore the socio-political awareness in order to 
meet the existing academic standards? 
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Session Six 


o Objective 
v Assess and determine personal instructional and behavioral 
practices, which will enhance the provision culturally inclusive 
pedagogy to students. 
o Process 
v Outline learning objectives & Reveal how the interventions will 
contribute to the comprehensive process. 


Session Six Cont’d 


v Work with the other colleagues in reassessing culturally 
inclusive pedagogy. 

yY Present your perspective to culturally inclusive pedagogy to 
colleagues and allow them to offer their critique. 

v Fill the post-workshop survey. 

v Hand out Certificates and Gifts. 


References 


Alonzo, R. A. (2021). Preschool teachers' lived experiences embracing challenges in preparing 
students for kindergarten: A phenomenological study. Liberty University. 

Bergey, R., Movit, M., Baird, A. S., & Faria, A. M. (2018). Serving English language learners in 
higher education: Unlocking the potential. American Institutes for Research. 
https://files.eric.ed.gov/fulltext/ED585543.pdf 

Castles, A., Rastle, K., & Nation, K. (2018). Ending the reading wars: Reading acquisition from 
novice to expert. Psychological Science in the Public Interest, 19(1), 5-51. 

Chen, Y. T., Liou, S., & Chen, S. M. (2021). Flipping the procedural knowledge learning—a case 
study of software learning. Interactive Learning Environments, 29(3), 428-441. 
https://doi.org/10.1080/10494820.2019.1579231 

Cho, H., Wang, X. C., & Christ, T. (2019). Social-emotional learning of refugee English 
language learners in early elementary grades: Teachers’ perspectives. Journal of Research 
in Childhood Education, 33(1), 40-55. https://doi.org/10.1080/02568543.2018.1531449 

Comeau-Kirschner, C., & Shahar, J. (2019). A developmental writing experiment. Journal of 
Basic Writing, 38(1), 5-29. 

Contreras, F., & Fujimoto, M. O. (2019). College readiness for English language learners (ELLs) 
in California: Assessing equity for ELLs under the local control funding formula. 
Peabody Journal of Education, 94(2), 209-225. 


https://doi.org/10.1080/0161956X.2019.1598121 


54 


Cummins, J. (1979). Cognitive/academic language proficiency, linguistic interdependence, the 
optimum age question and some other matters. Working Papers on Bilingualism, 19. 

Daniel, M. C., & Burgin, X. (2019). Exploring the funds of knowledge with 108 Guatemalan 
teachers. Education and Learning Research Journal, (18), 142-160. 

Ferlazzo, L., & Sypnieski, K. H. (2018). Teaching English language learners: Tips from the 
classroom. American Educator, 42(3), 12. 

Fouka, V. (2020). Backlash: The unintended effects of language prohibition in U.S. schools after 
World War I. The Review of Economic Studies, 87(1), 204-239. 

Gupta, A. (2019). Principles and practices of teaching English language learners. International 
Education Studies, 12(7), 49-57. 

Hafner, C. A. (2019). Digital literacies for English language learners. Second Handbook of 
English Language Teaching, 899-918. 

Honigsfeld, A., & Dove, M. G. (2019). Preparing teachers for co-teaching and collaboration. The 
Handbook of TESOL in K-12, 405-421. https://doi.org/10.1002/9781119421702.ch26 

Kayumova, S., & Buxton, C. (2021). Teacher subjectivities and multiplicities of enactment: 
Agential realism and the case of science teacher learning and practice with multilingual 
Latinx students. Professional Development in Education, 47(2-3), 463-477. 

Levey, G. B. (2018). Does multiculturalism inhibit intercultural dialogue? Evidence from the 
Antipodes. Journal of Citizenship and Globalization Studies, 2(1), 11-23. 
doi: 10.15 15/jcegs-2018-0002. 

Lewis, K. D., & Brown, S. L. (2021). College ready or not? Journal of Effective Teaching in 


Higher Education, 4(1), 109-127. https://doi.org/10.3602 1/jethe.v4i1.136 


55 


Li, C., Kruger, L. J., Beneville, M., Kimble, E., & Krishnan, K. (2018, September). The 
unintended consequences of high-stakes testing on English-language learners: 
implications for the practice of school psychology. School Psychology Forum, 12(3). 

Llopart, M., Serra, J. M., & Esteban-Guitart, M. (2018). Teachers’ perceptions of the benefits, 
limitations, and areas for improvement of the funds of knowledge approach. A qualitative 
study. Teachers and Teaching, 24(5), 1-14. 
https://doi.org/10.1080/13540602.2018.1452729. 

Lotherington, H., Tan, S., O’Halloran, K. L., Wignell, P., & Schmitt, A. (2019). Analyzing the 
talking book Imagine a world: A multimodal approach to English language learning in a 
multilingual context. Text & Talk, 39(6), 747-774. 

Maarouf, S. A. (2019). Supporting academic growth of English language learners: Integrating 
reading into STEM curriculum. World Journal of Education, 9(4), 83-96. 
https://eric.ed.gov/?id=EJ1227615 

McCain, G., & Farnsworth, M. (2018). Determining difference from disability: What culturally 
responsive teachers should know. Routledge. 

Moll, L. C. (2013). LS Vygotsky and education. Routledge. 

Moll, L. C., Amanti, C., Neff, D., & Gonzalez, N. (1992). Funds of knowledge for teaching: 
Using a qualitative approach to connect homes and classrooms. Theory into Practice, 
31(2), 132-141. 

Neugebauer, S. R., & Gilmour, A. F. (2020). The ups and downs of reading across content areas: 
The association between instruction and fluctuations in reading motivation. Journal of 


Educational Psychology, 112(2), 344. 


56 


Newkirk-Turner, B. L., & Johnson, V. E. (2018). Curriculum-based language assessment with 
culturally and linguistically diverse students in the context of mathematics. Language, 
Speech, and Hearing Services in Schools, 49(2), 189-196. 
https://doi.org/10.1044/2017_LSHSS-17-0050 

Nogueron-Liu, S. (2020). Expanding the knowledge base in literacy instruction and assessment: 
Biliteracy and translanguaging perspectives from families, communities, and classrooms. 
Reading Research Quarterly, 55, S307-S318. 

Nyoni, E. (2018). Instructional interventions used to develop cognitive academic language 
proficiency in the teaching of a content area subject to English second language learners. 
Rethinking Teaching and Learning in the 21st Century, 6. 

Rodriguez, O., Bohn, S., Hill, L., & Brooks, B. (2019). English as a second language in 
California's community colleges. Public Policy Institute of California. 
https://www.ppic.org/wp-content/uploads/english-as-a-second-language-in-californias- 
community-colleges.pdf 

Roe, K. (2019). Supporting student assets and demonstrating respect for funds of knowledge. 
Journal of Invitational Theory and Practice, 25, 5-13. 

Sarkar, K., Debnath, S., Bhattacharya, D., & Das, S. (2020). Communicative competence and 
various factors affecting learning. International Journal of English Learning & Teaching 
Skills, 2(3), 1463-1478. 

Snyder, R., & Varghese, M. (2019). Language diversity and schooling. Multicultural Education: 


Issues and Perspectives, 174-197. 


57 


Sun, H., & Yin, B. (2022). Vocabulary development in early language education. In Handbook 
of early language education (pp. 57-82). Cham: Springer International Publishing. 
https://doi.org/10.1007/978-3-030-91662-6_3 

Thompson, M. (2022). The effect of English language proficiency on phonological awareness 
skills among second graders. Journal of Graduate Education Research, 3(1), 6. 

Valadez, M., Ayón, C., Enriquez, L. E., & Jefferies, J. (2021). Legal vulnerability and campus 
environment: Assessing factors that affect the academic engagement of undocumented 
college students. Journal of Latinos and Education, 20(3), 216-289. 

Varatharajoo, C., Asmawi, Â. A. B., & Abedalaziz, N. A. M. (2018). The awareness of 
morphemic knowledge for young adults' vocabulary learning. Malaysian Online Journal 
of Educational Sciences, 3(2), 45-56. 

Villegas, A. M., SaizdeLaMora, K., Martin, A. D., & Mills, T. (2018, April). Preparing future 
mainstream teachers to teach English language learners: A review of the empirical 
literature. The Educational Forum, 82(2), 138-155. 

Vygotsky, L., & Cole, M. (2018). Lev Vygotsky: Learning and social constructivism. Learning 
Theories for Early Years Practice, 58. 

Zhang, Z. (2022). Research on the effect of investment in basic interpersonal communication 


skills. International Journal of New Developments in Education, 4(3). 


